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Abstract 
 

Aim:  This study was conducted to identify the key drivers explaining social 

responsibility in the education system with a scriptwriting approach. Descriptive 

data were collected with the documentary (library) method and interviews. 

Analytical data were collected using a combination of survey method via a 

questionnaire and the Delphi method. The statistical sample in the Delphi phase was 

15 individuals from among teachers, educators, and educational staff in the field of 

social responsibility at schools. The sample in the survey phase included 20 activists 

in the relevant field who were selected by snowball sampling. In the present study, 

data were analyzed in SPSS, MICMAC, and Scenario Wizard software. The 

research findings indicated 15 factors as key drivers of social responsibility, 40 

possible situations for the 15 factors, and two categories of promoting and hindering 

scenarios for social responsibility in Iran’s education system.    
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Various issues (Huda et al., 2018) currently surround the educational system 

which will lead to the collapse of national and international societies if 

ignored (Liu & Wu, 2016). This suggests that today’s interactive world 

needs responsible people more than ever (Tomazevic, 2019). Hidger (2012) 

considers social responsibility as a coping strategy to meet the community 

concerns because it is beyond individual or group interests (Dabrowski et al., 

2018) and will lead to prosperity (Amadi & Bayo, 2020), growth, and 

excellence of society as a whole (Wang et al., 2020). Therefore, the 

educational organizations at the school level have a serious responsibility in 

involving students with social responsibility (Eghdampour et al., 2017). 

Dixit (2020) believes that having a good role model in the social institutions 

of the family and school will provide individuals with a good environment to 

cultivate a sense of responsibility. Additionally, Santos et al. (2020) stated 

that little research has been done on students’ social responsibility, which 

will incur a lot of social costs on the future of society. Patel (2019) also 

pointed to the crisis in the quality of education and the challenges in the field 

of social responsibility strategies in the education system.  

Therefore, given the importance of the subject, the present study tried to 

add a new aspect to the research in the field of education in Iran through 

scriptwriting approach. Hence, questions such as “What factors and drivers 

will be effective for creating responsible behavior, especially among 

students?”, “What are the possible situations for each of the selected key 

factors?”, and “What will be the possible scenarios resulting from different 

situations?” have been raised as fundamental questions.  

Methodology 

The initial drivers in the field of social responsibility were identified by 

examining the review of the literature, and semi-structured interviews with 

experts in the relevant field were used to determine the appropriateness of 

these factors. Then, analytical data were collected using a combination of 

survey method (questionnaire) and Delphi panel.  

The Delphi panel of the present study included 15 educational staff 

(teachers, educators, and principals) employed in or retired from the 

Education Department in Golestan, Sistan and Baluchestan, and Isfahan 

provinces in Iran who had a common characteristic of being concerned about 

social responsibility education and social volunteer activities. Two 

questionnaires of MICMAC and scenario development (semi-open) were 

used in the survey method. The statistical sample that completed these two 

questionnaires included 20 teachers, educators, and principals active in this 

field. In addition to face validity, triangulation (literature documents and 

records, semi-structured interviews with experts, and Delphi panel of 

experts) was used to ensure the convergence of the research and measure its 
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validity. SPSS, MICMAC, and Scenario Wizard software were used to 

analyze the data. Using MICMAC software, first, important factors were 

identified based on the mentioned process and entered into the impact 

analysis matrix. Then, the relevance of these factors to the field was 

determined (Godet, 2008) and a scenario was designed for the future 

(Aryanmanesh et al., 2019).  

Results 

The findings of the present study are summarized in seven phases. In the 

first phase, 95 factors were extracted from reviewing 235 Iranian and non-

Iranian articles, some of which were removed or merged after a semi-

structured interview with experts in the field of social responsibility at 

schools. 

In the second phase, factors identified in the previous phase were used in 

a questionnaire to be distributed among Delphi panel members to determine 

the importance and value of each factor. The selection of 30 key factors by 

experts was the third phase of the present study. In the fourth phase, selected 

factors were weighted in the form of a questionnaire to determine the 

relevance of the factors. In the fifth phase, after entering the data obtained 

from the questionnaire, the cross-impact matrix was examined in both direct 

and indirect ways. Figures 1 and 2 show the position of the factors and their 

relevance.  

 
Figure 1. The distribution map of factors and their position on the influence and 

dependence axes 
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Figure 1. Map of direct relationships between variables (very weak to very 

strong impacts) 

In the sixth phase, according to the 15 selected key drivers, a total of 40 

favorable and unfavorable situations were designed that the number of 

situations of each factor ranged from 2 to 8 in proportion to the complexity 

of its conditions. 

Table 1. Key factors and possible situations 

Factor 

abbreviation 
Effective key factor 

Code of 

the 

situation 

Description of the situation 

A19 Educational rules 

A19-1 

Establishing educational 

rules with a focus on social 

responsibility 

A19-2 

Ignoring the establishment of 

educational rules with a 

focus on social responsibility 

A27 
Family tendency to 

social responsibility 

A27-1 

Positive attitude of families 

towards the tendency to 

social responsibility 

A27-2 

Negative attitude of families 

towards the tendency to 

social responsibility 

A28 

Responsible and 

accountable 

parenting style 

A28-1 

Families’ preference of 

responsible and accountable 

parenting style 

A28-2 

Families’ disagreement with 

responsible and accountable 

parenting style 

A5 
Explicit training 

programs 

A5-1 

Changing the content of 

curricula with a focus on 

social responsibility 

A5-2 Ignoring the content of 
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curricula with a focus on 

social responsibility 

A5-3 

Supporting educational 

programs focusing on 

students’ sensitivity to social 

issues 

A5-4 

Ignoring educational 

programs focusing on 

students’ sensitivity to social 

issues 

A5-5 

Teaching rational and social 

skills to understand social 

responsibility 

A5-6 

Ignoring rational and social 

skills for understanding 

social responsibility 

A5-7 
Encouraging students to be 

present in social scenes 

A5-8 
Discouraging students from 

presence in social scenes 

A9 
Hidden training 

programs 

A9-1 

Teacher’s positive mental 

model towards social 

responsibility 

A9-2 

Teacher’s negative mental 

model towards social 

responsibility 

A9-3 

Positive attitude towards 

group and student-centered 

teaching methods 

A9-4 

Negative attitude towards 

group and student-centered 

teaching methods 

A9-5 

Supporting the strengthening 

of collaborative spirit and 

trust among school officials 

and transmitting it to 

students 

A9-6 

Ignoring the strengthening of 

collaborative spirit and trust 

among school officials and 

transmitting it to students 

A16 
Ethical and cultural 

norms 

A16-1 

Increasing ethical and 

cultural norms with a focus 

on social responsibility 

A16-2 Decreasing ethical and 
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cultural norms with a focus 

on social responsibility 

A12 
Joint 

responsibilities 

A12-1 
Encouraging joint 

responsibilities in students 

A12-2 
Discouraging joint 

responsibilities in students 

A7 
Active involvement 

in society 

A7-1 

Educating students for active 

involvement in society with 

the aim of social 

responsibility 

A7-2 

Ignoring education of 

students for active 

involvement in society with 

the aim of social 

responsibility 

A10 

Access to education 

for everyone 

(educational 

justice) 

A10-1 

Supporting everyone’s 

access to education with a 

focus on social responsibility 

A10-2 

Ignoring everyone’s access 

to education with a focus on 

social responsibility 

A17 Interpersonal trust 

A17-1 
Encouraging interpersonal 

trust in students 

A17-2 
Negative attitude towards 

interpersonal trust in students 

A18 

Trust in non-

governmental 

organizations 

(NGOs) 

A18-1 

Positive promotion of trust in 

non-governmental 

organizations (NGOs) 

A18-2 

Negative propaganda about 

trust in non-governmental 

organizations (NGOs) 

A3 

Accountability of 

education 

department to 

society 

A3-1 

Emphasizing accountability 

of education department to 

society 

A3-2 

Ignoring accountability of 

education department to 

society 

A4 

Accountability of 

individuals to 

society 

A4-1 

Creating a positive attitude 

towards being responsible 

and accountable to society 

A4-2 

Creating a negative attitude 

towards being responsible 

and accountable to society 

A23 
Religious and 

Islamic values 
A23-1 

Emphasizing religious and 

Islamic values with a focus 

on social responsibility 
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A23-2 

Ignoring religious and 

Islamic values with a focus 

on social responsibility 

A30 

Turning applied 

research into a 

social benefit 

A30-1 

Supporting applied research 

that has the potential to 

benefit the society 

A30-2 

Ignoring applied research 

that has the potential to 

benefit the society 

According to the obtained situations, a cross matrix of 40x40 was formed 

and the questionnaire was again provided to the panel of experts to 

determine the impact of each situation on the system by scoring them from -

3 to +3. Grouping scenarios and determining the most effective scenarios 

was the seventh phase of the research.  

 

Figure 3. Strong output scenarios 
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Discussion and conclusion 

According to the results of the present study, 15 key driving factors of 

responsible behavior among students, 40 possible situations (a range of 

desirable and undesirable situations), and two promoting (enhancing social 

responsibility) and hindering (undermining social responsibility) scenarios 

were identified.  

The second and first promoting scenarios, and the third and fourth 

hindering scenarios were introduced as effective scenarios, respectively. The 

results of this study are consistent with those of Kordlu (2008), Fazlollahi 

Qomshi (2015), Eghdampour et al. (2019), Alaa Tag Aldin (2015), Sharma 

and Sharma (2019), and Gallardo‐Vazquez et al. (2020).  

Each of the mentioned studies has pointed to different aspects of 

education, research, and management, which are among the important 

findings of the present study. However, other studies conducted in this area 

are appropriate but insufficient because they often refer to the importance of 

the role of schools and universities in strengthening social responsibility, and 

express the influential factors and their interactions with the issue; however, 

they have failed to provide key driving factors of social responsibility. 

Furthermore, most of them were conducted at the university level, when it is 

difficult to cultivate a sense of social responsibility in individuals. Cognitive 

competencies and practical initiatives that ultimately lead to responsibility 

would be much easier to develop in students and adolescents who are 

studying at schools rather than at universities.  

Given the importance of this issue, one of the main differences between 

the present study and previous ones is in focusing on how to teach 

responsibility to students in elementary and high schools and also to address 

the scriptwriting approach to create decision-making and planning 

capabilities in the future.  
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